The Science of Reading and BJU Press

Educators know that reading is foundational to all learning. Christian educators have a special burden to develop
students that can read, think, and evaluate well. The Science of Reading research is offering educators knowledge
and clarity to develop reading to help prepare students for a lifetime of learning.

What is the Science of Reading (SOR)?

The Science of Reading is not a curriculum, a work of legislation, or even a list of standards. The Science of
Reading is a collection of best practices in reading instruction to help all students. This research

o has accumulated over the past several decades (not the latest fad).

o provides educators with the best methods to teach reading.

o continues to develop as educators and scientists conduct new research.
o is best organized or understood using Scarborough’s Reading Rope.

Examining the Reading Rope

Word Recognition

Word recognition is a child’s ability to automatically decode words. Word recognition is foundational to reading
comprehension. The three components of word recognition are phonological awareness, decoding, and sight
recognition.

Phonological Awareness

What It Is

Phonological awareness is a child’s consciousness of sounds and the ability to play with them in language (Paulson
& Moats, 2010). A big part of phonological awareness is phonemic awareness, a child’s ability to orally manipulate
individual sounds, or phonemes, in spoken words (Kilpatrick, 2015). There are easier and harder ways to manipu-
late sounds.

Phonemic awareness deals only with the sounds that make up words, not the symbols that represent them. Phonics
combines sounds and symbols. Research shows that integrating phonemic awareness with phonics is the best
instruction.

o Phoneme isolation: hearing individual sounds in words (e.g., cat starts with a “k” sound)
o Blending: putting individual sounds together to make words
» Segmentation: splitting up words into individual sounds (e.g., cat, “k”/“a”/“t”)

« »

« Addition: adding a sound to a word to make a new word (e.g., add “s” to “cat” to get “scat”)

« »

o Deletion: taking a sound away from a word to make a new word (e.g., take away “c” from “scat” to get “sat”)

« .

« Substitution: replacing a sound in a word with a different sound (e.g., take away “s” in “sat,” replace it with

«w »

m” to make “mat”)

What It Looks Like

Systematic explicit phonemic awareness begins with orally blending and segmenting words. Then the oral instruc-
tion is applied with the phonics instruction. Phonemic awareness can also involve teaching students letter-sound
associations, possibly using hand signals to help students manipulate sounds, or other strategies. There is extensive



interaction between the teacher and the student as the teacher guides students to manipulate sounds. Phonemic
awareness can be merged with phonics using letter cards. Click below to watch how the different levels of phone-
mic awareness are taught and how phonemic awareness and phonics can be taught together.

https://vimeo.com/1099334538/436b7e2c7f

What BJU Press Is Doing

BJU Press is working to build systematic, explicit instruction in phonemic awareness. Instruction starts at the low-
est levels of phonemic awareness with phoneme isolation and progresses to higher levels for all phonics patterns. In
kindergarten, we give diligent attention to the way that students articulate sounds and form letters to lay a good
foundation in phonemic awareness. Students also learn letter-sound correspondence in kindergarten. Students
practice forming letters to develop handwriting fluency. Here are a few examples of how BJU Press instructs in
phonemic awareness.

Letter-Sound Association

The sound for £, /U, is a consonant. Consonants are
sometimes called stopping sounds. A sound is said 1o be
a stopping sound when two parts of the mouth touch,
or nearly touch, to slow the Mow of air. Therefore, avoid
adding a vowel sound 1o a consonant (example: /U, not

Siuh)

(Focus on Fives Teacher Edition, 4th ed., p. 45)

Activities pages 3-4 2

aPPle The Letter/

Use guided instruction to introduce the letter i.

. Direct attention to uppercase I and lowercase i on the PreCur-
sive Handwriting Wall Charts.

N

. Display Phonics Song PS9: i and review the featured words that
start with /i/. Remind the students that the letter i is a vowel.

w

. Guide the students in phoneme isolation. Direct them to listen
to the following words and pretend to scratch an itch on their
arms when they hear a word that begins with /i/ as in itch.

a n +/ e r S insect instrument
in ill
pan after
if important
= taste orange
High-Fr ncy Wor
b a C k P a C k Useg smm:::xees Zrhigohl.i‘g;( irregular sounds to review the word
here.

(Focus on Fives Visuals, 4th ed., p. 1) (Reading 1:Travels Together Teacher Edition, 5thed., p. 11)



Phonics W

Phonemic Awareness and Phonics

Objectives

PA31.1 Isolate medial-vowel phonemes.
P31 Identify special vowels ey and y as /&1,
P31.2 Decode words with ey and y as /&),

Printed Resources

= Visuals PB-14: Long-Wowel Pattern Cards, 4,
&0 6.and i

(Phonics MR

Phonemic Awareness and Phonics
Objectives
PALY Identify pairs of dryeing wards.
PLI1 Identify kettorsound
camespondances
P1.2 Sequence worts in aiphabetical
order.
Printed Resource
» Misisale: Alphabet Canss
Materials

+ Entire alphabet for diplay

Phonemic Awareness and Phonics
Dbjectives
PAADY Subatitate initial phorsmes i make
s el s,
Pa3.1 Iderdify the woveel beam oo as o,
P22 Decode words with vowsdl team oo
a3 0,

Printed Resources

« Differertiated Phondcs Skills Lesson

wareness Fernplate i
Phonemic Awareness . il b band imhom s X ';:’::ii Phierics Characters Mind Lang, Miss
Guide the students in isolating the medial ok it S ety
ptir f wards and imstruct the stidents ta . ;
(vowel) sound in a word. State the word. Lead repeat the weurds. Instruct the students to give Vinals PE _P'I"‘- Liomg-Vowvel Raffer Cards. d.
the students in saying the word then in the * irpith J.n,.ﬁ.amj ] : . y
medial sound. = Activities: Diferentiated Phonics Shills

Lessons 17-18, pp. 361-64
s+ Asspmrents Phonics Progress Monitormg
Tl

» T: gave S: gave, fa/

o

Phonemic Awareness
Guide the shadents in substituting an initial
. .. .. . afsance e make 3 new word, State the wond
(Reading 2: Expeditions Teacher Edition, 4th ed., pp. xxiv, 14, 172, 226) R oni e wticha s i i seurel. TR ot
shackents the phoneme (sound) so be chamged at
the hepinming. Liad the stucdents in srping the
mew ward.
« Tt pat 5 pot T: change /pf to ' 52 bat
s 1% hlp % hip T: chamge /b to fichi 5: chip
+ Ti«hain 5 chain T: change /ich' fo /v
5 q

in sy, thee

* '-I'- ruin 5 run To changge e da f5 5 5o
voiced ) 5 1hing
Decoding

What It Is

Decoding is the skill of translating text on a page into recognizable words. Decoding connects phonemic aware-
ness to the symbols used to represent words. At the beginning, students may sound out words by isolating and
blending phonemes until their reading becomes increasingly automatic. Instructing students in decoding involves
teaching them phonics skills. Phonics is the instruction of how letters or groups of letters blend to make words.

What It Looks Like
Phonics instruction is based on the 6 syllable types—listed in order from simple to complex (V = vowel,

C = Consonant):

o closed syllable patterns (VC, e.g., sun),

o silent e patterns (VCe, e.g., home),

» open syllable patterns (V, e.g., me),
 two-vowel patterns (VV, e.g., mail),

o r-influenced vowel patterns (e.g., her), and
» consonant-le patterns (e.g., wiggle).

Phonics instruction should explicitly and systematically progress from simple to complex.

Teachers use decodable texts to give students practice in decoding words that follow the rules of the syllable
patterns. The purpose of these texts is to practice specific phonics skills. Publishers can help teachers effectively
practice phonics skills by providing carefully controlled texts. Leveled readers, however, can lead students to guess
words rather than decoding them and can stunt growth in reading.

Teachers also should assess students regularly to see which phonics skills they have mastered and which phonics
skills need some instruction. Phonics instruction should be targeted to help each student build skills in all 6 sylla-
ble types. Phonics should also linked with spelling instruction.



What BJU Press Is Doing

BJU Press uses a series of fun cartoon characters to illustrate the six syllable types in ways that are visual and mem-
orable for students as they manipulate combinations of letters to learn phonics skills. These syllable types are taught
to students in a scope and sequence that starts with the simplest phonics skills and moves to more complex skills.
This is a structured literacy approach. BJU Press provides decodable texts as well as complex texts. Decodable texts
help students practice phonics skills with controlled text. We also provide complex, grade-appropriate texts to de-
velop language comprehension. Here are a few examples of how BJU Press supports decoding instruction.

3

S ; |

Closed syllable Mrs, Shert

pattern (VC) ard Mr. Short sun

Closed syllable Mis, Short, Mr. Short, 4

pattern (VOC) and Unbce Short HeX t
and Marker ¢ home

Two-vowel putiern  Miss Long t .

VY, ansd Mass Silent m (l l 1

Open sylabie pat \
tern (V) Miss Long me

ranfluenced vowel h .
patietn Hassy 1 c

(Reading 2: Expeditions Teacher Edition, 4th ed., p. xxv)

Here’s an example of decodable text to help students practice decoding skills and make word recognition increas-
ingly automatic.

. She 15 wef
His nef 15 wef,

The hen 5 wet.
———

(Focus on Fives Reader, 4th ed., “Wet!”)



Ted hid in the bed.

WO e
Toys| J |
Did Sid win?
' Sid did win.
Ben hid in the bin. Sid was here and Ben was it.
2 Phonics & English 1 - Teacher Resources 3

(Phonics & English 1 digital resources, 5th ed., phonics storybook 1, pp. 2-3)

In addition to our grade-level phonics instruction, BJU Press has also developed a Phonics Assessment Tool to
monitor student phonics skills development for grades 1 and 2. Lessons connected with the assessment tool offer
targeted instruction to accelerate word reading.

Student Record Sheet

Marme Tirade

Closed syllables with single consonants
fid  mav wol gud  de Date

min doz sop  fum pel Scare n

Closed syllables with digraphs

nish  pham chon luch  whek Crati
gith  zash wvock thuf leck Soore 1
Closed syllables with blends
trid  hant prog cupt fleh Date:
dist  grof nosk tump clen [ —
Syllables with silent ¢
jine  hate dote  mute rete [Tate
tize  hape pone pume kede Scare 10
Syllables with r-controlled vowels

i laren shie  forp  murb et Lhate

§ tarl king gorm mum nerh Seare it

Lo e

Syllables with vowel teams

(Reading 2: Expeditions Assessments, 4th ed., p. 3)

wil rmd anv waite: sorcks Wit rhoesest syl bies:

Haghlight words with cesed syllables. Read the highlighted words.
[T ——
I wemt om a trip. | ook sbx b

Wirite the sentence your teacher dictates.

5

(Reading 2: Expeditions Activities, 4th ed., p. 348)



BJU Press’s Spelling series teaches students how to spell words based on a skills sequence that moves from simple
to complex. For a scope and sequence of our Spelling product line, click the following link. https://bjupress.com/
pdfs/catalogs/2026-scope-and-sequence-subject.pdf

The far{ sound can be spelled ar. harvest
The férf sound can be spelled air or ore. praide compars
Pattern Words The far! sound can bespelied or, are, or auwr. forth adores course
wearing
harvest 2y WORD SORT
form

Soat anch Pt T —
dairy

pattern. Remember to sart words with suffikes by the pattern in the
fourth basa word
compare

startled

e

forth harvest
scoreleeper
arderal startfed
furest
supposting Spellings for frf
adores wre wir
prairie N .
. SCANNG dairy
course compare prairie
Rauiaw Words
declare
lncaring
admitted.
Spellings fur bt
Challenge Words o ore

parent

(Spelling 4 Worktext, 5th ed., p. 26)

Sight Recognition

What It Is

Students master decoding so that the spelling and pronunciation of a word is bonded to meaning, making the
word instantaneously understood. For irregular words, students practice identifying the irregular pattern in a word
so that they can read irregular words with minimal effort. This is a process that develops in early learning and then
becomes increasingly automatic.

What It Looks Like
Regular phonics instruction will help students be able to quickly recognize thousands of words on sight. For irreg-
ular words, a few strategies can help students recognize these words on sight.

» Segment words into sounds, identifying a letter or letters that represent each sound.
» Highlight irregular sounds in words.
« Give opportunities for reading and writing using irregular words.

What BJU Press Is Doing
BJU Press highlights high-frequency, irregular words with strategies for sight recognition. Here are a few examples
of how BJU Press is supporting sight recognition.

B Bt phnermen, o]

(Reading 1: Travels Together Teacher Edition, 5th ed., p. xxiv)



Word Recognition
Teaching Strategies = /A0S

ics available in B] Trove.
blending the syllables into a word.

Elkonin Boxes

it Elkonin boxes. Flkoni

d
Elkonin boses, see the link “Using Sound Boxes” available in BJU Press Trove.

Identifying Syllable Types

L
2. Guide the students in idenifying any prefixes or suffies.
T i

The
following labels can be used:
VC or VEC—closed syllables

P =]

1. Say the word with the students (thogh)
2 sean (/o

while touching a finger and counting to two.)

5. Blend the phonemes (sounds). (fhaugh)

[ T —

i
they run their fingers from Iet to right under the word.

(Reading 2: Expeditions Teacher Edition, 4th ed., p. 431)

Putting Together the Components of Word Recognition

As students develop mastery of phonological awareness, decoding, and sight recognition, their word recognition
becomes increasingly automatic and their reading becomes more skilled. A measure of a student’s skill in word
recognition is their reading fluency, or how quickly and accurately they can read a passage with appropriate
expression.

BJU Press offers tools such as the Informal Reading Evaluation (IRE) to help teachers regularly assess student
reading fluency.

Administer the IRE

Suggestions
= Allow enough time (ten to fifteen minutes per student) to administer the IRE.
» Make sure the other students are fully occupied and understand that they are not to interrupt
while you are working with a studeat.
» Set the student at ease. Make your markings on the eval form as unobtrusive as passible.
Instructions
1. Oral reading and fluency: Direct the student to read the passage aloud. Time the student’s reading
for ane minute and mark how far he gets in the passage in one minute. Allow him to read the entire
passage. As he reads from the passage, mark his miscues on the copy of the evaluation form that
you have prepared for keeping his record.
Count one point for each significant miscue. Record the number an the chart.

Phutncy ionms for Elementary Resding
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aduction prohitited.

Data taken from . Hesbrouk and G. Tindal, An Uedate fo Comoiled ORF Norms:

(Reading 2: Expeditions Assessments, 4th ed., p. 3)



Language Comprehension

Language comprehension is a student’s ability to construct meaning from spoken and written language. The com-
ponents of language comprehension are background knowledge, vocabulary, language structures, verbal rea-
soning, and literacy knowledge.

Background Knowledge

What It Is
Background knowledge is the collection of knowledge and experiences that a student brings with him or her to
the learning experience. Background knowledge is like a set of hooks on which students can hang new ideas.

What It Looks Like

Students build background knowledge by reading and hearing knowledge-building, rich texts in every discipline
(both in class and life). In class, teachers provide grade-level appropriate texts from a variety of genres during
classroom instruction and independent reading. Teachers read aloud texts beyond the students’ reading abilities.
Reading can be taught in every subject, and every subject can be taught in reading. Teachers connect instruction to
students’ prior knowledge and include speaking and listening activities.

What BJU Press Is Doing

BJU Press includes knowledge-building, authentic texts in our elementary reading and middle- and high-school
literature product lines to help build students’ knowledge. BJU Press also provides grade-level appropriate texts
in the other disciplines with reading supports. Here are a few examples of how BJU Press develops background
knowledge.

Dragonfly: A Funny Bug

informational text by Wendy Huffman & \

A dragonfly is a funny bug.
A dragonfly looks a little like a dragon.
A dragonfly can be green.

It can be orange.

It has a long, thin body.
And it has big eyes on
its face.

b i b i p = y A dragonfly has big eyes.
1 % T - -—
hﬁ* “
% )

(Reading 1: Travels Together, 5th ed., p. 27)
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(Science 5, 5th ed., pp. 56-57)



Vocabulary

What It Is

Students need explicit instruction in new words so that they can progress from being unfamiliar with a word, to
familiarity, to word associations, and finally to knowing and using the word (Beck & Kucan, 2002). There are three
tiers of vocabulary:

o Tier 1: words students use every day (e.g., together)
o Tier 2: frequently used words that appear in multiple subjects (e.g., generous)
 Tier 3: academic language specific to one subject (e.g., metamorphosis)

What It Looks Like
Teachers can explicitly teach new words by following a stepwise progression.

1. Review the context of the word.
2. Provide a student-friendly definition.
3. Provide opportunities for students to speak, hear, write, and say the new word. (Beck & Kucan, 2002)

What BJU Press Is Doing

BJU Press explicitly highlights vocabulary words, including both tier 2 and tier 3 words in our student editions
across the disciplines. Vocabulary instruction gives the students regular opportunities to study various aspects of
new words and practice speaking, reading, and writing new words in context after they have read the text.

In reading, students are encouraged to keep a vocabulary journal in which they will practice sentence writing using
vocabulary words and other vocabulary development activities. Their vocabulary journals will be valuable as a
reference tool and as a record of their vocabulary growth. Here’s a few examples of how BJU Press supports vocab-
ulary acquisition.

Student Edition pages 22-27
Activities pages 13-14

The Angry Priest
Guide a discussion 1o moniter comprehension

Direct the students o read pages
pendently to learn who was angryat ¥

o “Sor that they can réad the Bible for themselves.
Tyndale The Bibe can el e b beiermen” Wik,
What did William say reading the Bible said. el
o man? make
‘:‘:‘“ul\ f Sniige Sant sl “Poor people cannot learn to read Latin! 80 e‘
What did the priest say people should do? S o SN RCcR At SRE IRt 4
ask a priest what the Bible says R st

Wiy do you think Martin Luther was “But what I they cannot ask a priest? What
n the language of the 4

ifthe priest does not know? Do you not think

they should have the Bible in English?” William

asked “In Germany Martin Luther i printing Bibles
in the language of the common peaple”

Why did th
dangerous?
talk was ag;

Chioose stdeets to read
What do you think Wil
do?

iam Tyndale will

What do you think will happen to Wil-
liam Tyndale?
‘How do Willianr's actions answer the Big

Ques

Vocabulary Development
Guide 3 sentence-generating activity to
deepen understanding of the vocsbulary words

1. Direct the students to locate the vocabu-
lary words in the glossary. What does it mean that God says that
2. Read aloud the definitions and the sam-  someday there will be a famine of hear-

Neo Bible?
Guide a discussion to analyze what happens
when Gods Word is unavailable. Read aloud

44 Unit 1

(Reading 2: Expeditions Teacher Edition, 4th ed., p. 44)
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Student Edition pages 340-47

Activities pages 299-300

Phonemic Awareness and Phonlcs
Objectives
PATSS.1 Substitute vowels to make new

weords.

P155.1 Build acjectives by using prefices,
base words, and suffixes.

P155.2 Form sentences containing
adjectives.

Phonemic Awareness
Guide the students in substituting medial
pheonemes (vowels) to make a new word, State
theword Lead the students in saying the
word. Tell the students the phonerne (sound)
tobe changed in the middle of the word. Lead
the students in saying the new word.
- T: peck S: peck T: change /&/ to /i/

St pack
- T:sign S: sign T: change /i/ to [/ S: scen
« T:blink 5: blink T: change /il to /a/

St blank
« T:soul 5: soul T: change /& to /&/ S: scll
- T:hog Sihog T: change /8/ to i/ S: hug

Bullding Adjectives with
Morphemes
Use direct instruction to introduce using
‘morphernes to build adjectives.
What is an adjective? a describing word
I 1 describe something as broken, what
prefix would 1 add to mean the oppasite?
un- What is the new word? unbroken
If 1 want to describe something as “able
o be used,” what suffix could I use? -able
‘What is the new word? wsable
Exxplain that adjectives can be built using
prefixes and suffixes. Display the following
word matrix:

-able

wn- equal
Kind +

like:

What are the base words? equal, kind, like
What word can [ build that means “not
cqual®? unequal

‘What word can [ build that means “donc
ina way that is not cqual”? unequally
‘What word means “able to be liked”?
likable

866 Unit6

Display the word likable and point out that
since the suffix -able begins with a vowel, we
must drop the silent -¢ when we add the suffix.
What word means “the opposite of
Kind"? unkind
‘What word means “in a kind way"?
kindly
Elicit other words that can be built from the
‘matrix. Passible answers: equally, unkindly;
unlike, unlikely, likely, unlikable
Choose students to use the following words in.
sertences unequal, likable, wkind

Word Recognition
Cuide completion of Activitics page 209 to
provide practice of phonics skills.

BJU Press’s Reading and Vocabulary product lines provide students with morphology instruction in chiefly tier 2
words with opportunities to interact with these words.

Why should I be thankful?

R155.1 Compare and contrast historical
Thanksgiving traditions totoday's
traditions.

R155.2 Identify and make text
connections.

R155.2 List reasons to bethankful. [T

+ Contentment (spply): Christians should
regularly take time to thank Ged for all the
benefits He has provided for them. (R155.3)

+ Instructional Aid 3.1: Four-Square Vocabulary
nizer
+ Link Thanksgiving

+ Aglue stick for each student
« Print Instructional Aid 3.1 for each student.

This informational text gives a brief history of
Thanksgiving and how its former traditions
compareto today’s.

Learn about It

Use the link Thanksgiving to show a video
about Thanksgiving to cngage student interest
in the topic.

Before Reading

Big Question

Guide a discussion to introdnce the Big Ques-

tion. Choose a student to read aloud the Big

Question on page 340. Elicit possible answers.

Compare and Contrast

Guide a discussion to review comparingand

contrasting, Read aloud the “Compare and

Contrast” section on the Before Reading page.
What arc you doing when you compare
and contrast? thinkingabout how things
are alike and different
Whatare three other things you could
compare and contrast?

(Reading 2: Expeditions Teacher Edition, 4th ed., p. 155)

For a scope and sequence of our Vocabulary product line, click the following link.
https://bjupress.com/pdfs/catalogs/2026-scope-and-sequence-subject.pdf
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Language Structures

What It Is

Language structure includes the order of words in a sentence (syntax) and how the reader makes meaning from
those words (semantics). Language structure is essential to language comprehension.

Writing is not a strand in the reading rope because reading involves decoding, and writing involves encoding.
Researchers have developed a separate writing rope that complements the reading rope (Sedita, 2023).

o Critical thinking: using the writing process

o Syntax: grammar

o Text Structure: narrative, informational, and persuasive writing; writing good paragraphs; using transition
words

o Writing Craft: strategic word choice and use of literary devices, keeping the purpose and audience in mind

 Transcription: handwriting, spelling, and keyboarding

What It Looks Like

Instruction in language structure involves the teaching of grammar, punctuation, and sentence structure.
Instruction must be systematic and explicit, with a scope and sequence that progresses from simple to complex and
spirals to systematically review concepts.

What BJU Press Is Doing

BJU Press’s Writing and Grammar product line builds the basics of sentence structures and grammar, beginning
with mastering writing a complete sentence in Phonics and English 1. Grammar skills continue to build through
elementary. Grammar instruction is interleaved with writing practice to give students opportunities to use
grammar in the context of the writing process. Here are a few examples of how BJU Press instructs in language
structures.

Sentence Features

Inlll Fircdtha baginnd g o ph e 03 30 aned
e

#n Ser RN how 3 ERINNG c[ Rl e, 4 Srare
harmen wasich, sncian end uniosen Tk

bairnina apral e it mone ? b o
Wy Bulmwmn worth: o clezrea U oo,
B zunchustion mark: Jobr e b soam,
Chech the bvgpining cuphal Wiin: o i and percrawiee ks
[Ira—

A feardina hakead 4 sk

2. van ke 0 cat cakel]

% tre chucalate cakd

A firard o and |ivened the cakd]
ik bed funk

s ks e oy

R Fizm Y e forn
i

B Honnesp epund

]' the fyvwm dewnsd the Chardy
i

7. The bl ceanac the chures

Ry Fes b s s

(Writing and Grammar 2 Teacher Edition, 4th ed., p. 3)
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BJU Press provides writing opportunities through the writing process to

Build syntax.

Write using a variety of text structures.
Practice craft.

Apply spelling and handwriting.

The Writing Process

Iwall - kroaw the steps of the Wriing Process,

g Proafrea

Fallow the steps of the Writing Process when you write,
Fian]

Gt ready towribe

Drafi}

Write your ke in sensences.

(Rasisi]

Improve your writing.

Find and cormict Mistasns in your weiting.

Fublish]

Shasp yrur wilting with samecae.

©OO0®e®

(Writing and Grammar 2 Worktext, 4th ed., p. 42)

In middle and high school, students build mastery in their writing associated with grammar skills. Each grade has
a specific focus.

WRITING & WL WRITING
GRAMMAR

' GRAMMA

e WORKTEXT
.

Writing & Grammar 6: the year of word choice

Writing & Grammar 7: the year of the sentence

Writing & Grammar 8: the year of the paragraph
Writing & Grammar 9: the year of writing strategies
Writing & Grammar 10: the year of the essay

Writing & Grammar 11: the year of research

Writing & Grammar 12: the year of the capstone project

For a scope and sequence of our Writing and Grammar product line, click the following link.
https://bjupress.com/pdfs/catalogs/2026-scope-and-sequence-subject.pdf
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In kindergarten, students practice handwriting fluency with a focus on proper pencil grip, paper positioning, and
posture.

A
e ik eber Y oo#
=
{ .‘.':H sfruwests
E 1 |
ﬁ mchuare
& | e

(Focus on Fives Worktext, 4th ed., p. 16)

BJU Press’s Handwriting product line provides educational resources to support student handwriting fluency as
part of their writing skills.

HANDWRITING4 HANDWRIINGS NDWRITINGS

Verbal Reasoning

What It Is

Verbal reasoning is a student’s ability not only to read and understand the words but also to construct meaning be-
yond the page. This ability requires critical-thinking skills of analysis, evaluation, and creation.

What It Looks Like

Verbal reasoning can involve the following learning activities:

o Identifying the main idea of a text

 Evaluating tone

o Making inferences

o Determining a theme

 Analyzing plot

 Evaluating the logic and evidence of an argument
« Reading “between the lines” of a text

The teacher can instruct in reasoning skills during skills instruction, by exposing students to rich texts, and by
higher-level questions for class discussions.
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What BJU Press Is Doing

BJU Press products extensively support the development of reading skills, both in our Reading and Literature
product lines, but also in Heritage Studies, Science, Math, and Bible. This is often in connection with biblical worl-
dview shaping. In our Reading and Literature product lines, this usually happens in our “Before Reading” section.
As a Christian publisher, BJU Press intentionally develops critical thinking and biblical worldview shaping through
our higher order thinking questions across our subject lines. Here are a few examples of how BJU Press supports
the development of verbal reasoning.

Betore Reoding

? Hig Duanhion: Whar happans anhan [ 4z1rshaw ke?

U
LN CTRTR S P i Y | R o) 1 SRR

Borred o Kemerh &-ceac-

0 TheBiy Hal A

T} Eapl sear _arloe and Bosa > the hill

Pabell -az @y you- v s fa mlaakay
“anup the 7al" =od Fapl

el vl

fiiacnbularyliarsst
u'i-l ag:ﬂ

sl vy, Hieal” aid Cas e
"Ll gan o e hill”

Ll wez” said Kosa,

(Reading 1: Travels Together Student Edition, 5th ed., pp. 62—63)

Instruction in Reading skills also happens in other disciplines.

& Skills

Fact and Opinion

A fact is something that is true for
everyone. An opinion is what one person
thinks.

Fact: Six comes after five.
Opinion: Six is the best number.

You can say the numbers in order. You can show
six comes after five. The first statement is a fact.

One person might think six is the best number.
But someone else might think seven is the best.
The second statement is an opinion.

12345675

@

(Heritage Studies 1: Family and Community Student Edition, 4th ed., p. 134)

In our Reading and Literature product lines, students are exposed to a variety of engaging and rich texts across the
genres.
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1 Al Thee: Sweet-Shop Cat Wemair Larnes Hervol

3 Paul Bunyan Falkctale/Tall Tl Aciold by Sieves Jam

i1 from Freedom Walkers atatie Maaliction Al readman

1 in Flanders Fields Poetry Sy Marae

i Your Loysitses Are Your Life Dpsirésn Piece G B,

w1 The President’s Radio Address speech e W.Hsk

wi  Christmas Broadcast 1957 Sareh Guern Elabeth I

ws  from Cheaper by the Dazen Wervir Framk 3. Gillweth . and

imestine Glbven Laey

W old age sticks Fesiry o0 g

W The Monsters Are Due Seimer Fction Drama fad ing
an Magle Sireet

@ The World is Mot a Pleasant Poetry ki G ol
Place 1o Be

®1  The Rider Peetry Naami Tk e

# Psalm 22 ety APl ol vl

(Exploring Themes in Literature Student Edition, 5th ed., p. vi)

In our Heritage Studies product line, students evaluate primary source materials in ways that grow with the grade
level to analyze speaker, occasion, audience, purpose, and tone, and teach students to do this from a biblical
worldview.

Digging into History: Name
Cliff Houses

¥

¢ Digging into History:
& Cliff Houses (continued)

H
5

(Heritage Studies 5: History of America, 5th ed., pp. 13-15)

BJU Press Reading and Literature textbooks provide a variety of questions in the margins for “During Reading” to
prompt verbal reasoning to help students process the text. Questions in the “After Reading” section guide the de-
velopment of critical-thinking skills.
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(Fundamentals of Literature Student Edition, 3rd ed., p. 9)

In addition to questions in the Student Edition, a core distinctive of BJU Press is the development of critical think-
ing and verbal reasoning. These skills are developed through strategic higher-order thinking questions in the
teacher edition in both Reading and Literature products to help students analyze and evaluate texts. These ques-
tions are aligned with objectives and are scaffolded using Bloom’s Taxonomy and provide teachers with excellent
opportunities to interact with their students and develop a biblical worldview.

Student Edition pages §7-101
Activities pages 45-46

Mysterious Clouds.

Guide a discussion to monitor comprehen-
sion. Direct the students to read page 101 Just then, overhead —
independenty to find out where Brook and Brook could not believe her eyes!
Mimi are going next. “Therés a bird cloud flying aboye ust”
What kind of cloud do Brook and Mimi
sce above them bird clond

Why do you think they call it a “cloud™?
‘There are so many of them in the sky that
they look like a dark cloud or a rain cloud in
that spat.

What four things do the starlings do
together in the air? swoop, dart, turn, and
float away

Where do Brook and Mimi come to next?
the dense, dark woods

Why do you think Brook used to be
afraid of the forest?

Why do you think she is not afraid now?

Choose students to read aloud page 101

(Apply “Ohmy Mim i, e STARLINGS e e

Such an amazing wonder.”

Predictions Thousands of birds swooped, darted,
Instruct the students to turn and talk to ver-
ify the predictions they made at the end of the
previous lessan. Elicit from the students the
reasons behind their predictions.

and turned, somehow always staying connected
Then they floated away, as mysteriously as they came.

Finally they wandered over to the dense, dark woods.
Relating Experiences Brook had always been a little afraid of the forest,

micers to tella story to relate the but now part of her was wild,
characters’activities to personal experiences.
Have you gone to:a family member’s or
friend’s house in the country and taken a
long walk?
What kinds of things did you observe or
learn about?
Did you find any nature treasures to take

and she couldn't wait.

(Reading 2: Expeditions Teacher Edition, 4th ed., p. 126)

High-level questioning is a hallmark of BJU Press products, with teacher editions in other subjects having the same
kind of support as Reading and Literature.
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Congress Intervenes in

Editi 235
Reconstruction Student Edition pages 235-38

Lesson 72: Congress Intervenes in
Reconstruction
Activities pages 199-200

% What steps did Congress take to
& support Reconstruction?

Republicans and Civil Rights

Republicans and Civil Rights
After reading pages 235-36, guide a visual
analysis of the infographic at the bottom
of page 235 to help students understand
how black Americans were still unequal
towhite Americans before the law. Ask
students the following questions:

What is the job of a scale? to balance or

weigh things

Is this scale balanced? yes (technically)

What extra information does the cap-

tion give us? Black men still could not

vote.

What does this reveal about the fairmess
Republican in of the law at the time? Even though

Sout
representatives in Congress. But if black men were.

eahrs who rpresntedthem. Il wodhd by for s Mool Reresenatos uto the Thirteenth Amendment freed slaves
opl who! ! and the Civil Rights Act of 1866 made
gein power in Congress. black people citizens, they were still not
treated equaly before the law. Black peo-
o o ple were considered full persons for the

Lo purposes of representation in Congress,

but black men were not allowed to vote,
50 they had no say in the leaders who
represented them. The law claimed to

promote equality, but it did not actually
guarantee equality for black Americans.

(Heritage Studies 5: History of America, 5th ed., p. 245)

Literacy Knowledge

What It Is

Literacy knowledge is a reader’s knowledge of how printed text works. This can include
e print concepts,
o the structures and organization of texts, and
o literary genres and their unique features.

What It Looks Like
In the early grades, students are learning print concepts such as reading from left to right and from top to bottom.
Students also begin to develop a knowledge of different literary genres and their features. Reading skills that apply
to these features can be developed.

« Comparing and contrasting

o Problem with solution

o Cause and effect

What BJU Press Is Doing

BJU Press Reading and Literature texts have features that build student knowledge of literary genres, text features,
and the structure and organization of text. Students grow in their understanding of author’s craft and reader’s craft
and various literary devices. Lessons focus on analysis and comprehension of many different genres. Here are a few
examples of how BJU Press develops literacy knowledge.

Before Reading

; Big Questian: Wihes naggers I L ghve up fag sean?

(3 Hnaty, you el hiow fhe coarcciers e e pro
lire shnanl
Thie pocut Buddy's Bed” Con you el sameane reor
you the ot of tho siory?

WocobularysWords}

s ~
i L celled
cloucs O
find qamed

are they cai

“The sesls e hers b rest? saled [2id. 'lhe‘y
feel safe here” ;:

(Reading 1: Travels Together Student Edition, 5th ed., pp. 22-23)
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ws s o sesus s o Before Readling

(Exploring Themes in Literature Student Edition, 5th ed., pp. 383-392)

Putting It All Together

Success in reading does not depend on a single strand of the reading rope; all the strands need to function together
to produce skilled reading. The Simple View of Reading describes the relationship between the two major strands
of Scarborough’s Reading Rope:

Word Recognition x Language Comprehension = Reading Comprehension

(Gough & Tunmer, 1986). Without both word recognition and language comprehension, a reader cannot compre-
hend text.

For each component of reading, effective instruction is explicit and systematic. There is also a gradual transfer of
responsibility in learning from the teacher to the student. Instruction with Gradual Release begins with teacher
instruction (“I do”), then interactive instruction between teachers and students (“We do”), and finishes with the
students working together or in groups (“You do”) (Pearson & Gallagher, 1983).

How BJU Press Uniquely Leverages the Science of Reading

BJU Press has a legacy of providing products to support teachers in teaching for understanding. We effectively
combine all strands of the Reading Rope across the disciplines to help students develop skilled reading, critical
thinking, and effective communication.

We provide

1. phonetically regular texts to practice decoding,

2. transitional texts that emphasize phonics along with sight recognition in our Reading student editions,

3. grade-appropriate texts across the grades and subjects to build language comprehension using the ATOS
readability scale, and

4. uncontrolled texts for the teacher to read aloud to build language comprehension across the subjects.

At BJU Press, we take our responsibility to produce excellent educational products very seriously. From the very
beginning, we’ve worked to maintain a strong awareness of educational best practices including the Science

of Reading, as well as an awareness of how our educational products are working in schools. In each new revision,
we are open to innovations, while mindful of our role in the learning process as a publisher.

Our goal is to maintain awareness of best practices to provide you with research-informed educational products.
These products provide a useful and flexible framework to help as many teachers as possible most easily achieve
their instructional goals.

BJU Press embraces the legacy of Christian education—to teach children to read with comprehension so that they
can be students of God’s Word and disciples of Christ, prepared for any career that God leads them into. We are
eager to empower our customers to prepare students to live in light of eternity.

19



References
Archer, A. L., & Hughes, C. A. (2011). Explicit instruction: Effective and efficient teaching. Guilford Press.

Beck, I. L., McKeown, M. G., & Kucan, L. (2002). Bringing words to life: Robust vocabulary instruction. Guilford Press.

Butler, K. (2024, May/June). The long view of literacy in Mississippi: Major components that contributed to reading achieve-
ment in Mississippi....and beyond! The Reading League Journal, pp. 51-59.

Collaborative Conversations. Collaborative Conversations about the science of reading. https://online.fliphtml5.
com/srupx/hgbg/?utm_campaign=Thank%20You%20Emails&utm medium=email& hsmi=251026784&
hsenc=p2ANqtz-9d-8vZFL20h6uHJPb KTX2gW6zEUomo1G78JEKFxSYDvdLfFk42mKG31MryrxRowiOAvb1
28w-d2rTb6VTNOLJus5CYQ&utm content=251026784&utm_source=hs automation#p=4

Education Week Spotlight. The Science of Reading. https://fs24.formsite.com/edweek/images/2-15-24
ScienceOfReadingSpotlight Sponsored.pdf

Gough, P. B., & Tunmer, W. E. (1986). Decoding, reading, and reading disability. Remedial and Special Education, 7(1), 6-10.

Kilpatrick, D. A. (2020). Equipped for reading success: A comprehensive, step-by-step program for developing phonemic awareness
and fluent word recognition (Reprinted with text corrections). Casey & Kirsch Publishers.

Pearson, P. D., & Gallagher, M. C. (1983). The instruction of reading comprehension. Contemporary Educational Psychology,
8(3), 317-344. https://doi.org/10.1016/0361-476X(83)90019-X

Scarborough, H. S. (2001). Connecting early language and literacy to later reading (dis)abilities: Evidence, theory, and prac-
tice. In S. Neuman & D. Dickinson (Eds.), Handbook for Research in Early Literacy (pp. 97-110). New York: Guilford
Press.

Sedita, J. (2023). The Writing Rope: A framework for explicit writing instruction in all subjects. Paul H. Brookes Publishing Co.

The Nation’s Report Card. http://nationsreportcard.gov/

Wexler, N. (2019). The knowledge gap: The hidden cause of America’s broken education system—and how to fix it. Avery.

20



